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Meeting the Moment – 

This year so far has brought landmark changes 
to federal education policy that have weakened 
longstanding civil rights protections for stu-
dents and families. For example, legacy civil 
rights agencies and decades-old legal precedent 
are being dismantled (Caldwell et al., 2026). 
And collusive litigation is being used to over-
write decades-old state education laws (White 
& Duggins-Clay, 2026). 

Such actions have destabilized democratic and 
legal norms and eroded the protections for stu-
dent civil rights. And they have exacerbated 
longstanding discrimination and inequities in 
education systems. 

These changes undoubtedly make it more dif-
ficult to address discrimination in schools. But 
it does not change the core rights and protec-
tions guaranteed to every student in the United 
States. As threats to educational opportunity 
intensify, advocates must rethink how we pur-
sue education justice.

Five Principles Define Education 
Justice 
At IDRA, education justice demands that every 
child has access to excellent public schools that 
nurture their humanity, honor their identities 
and cultures and prepare them to thrive in col-
lege, career and life.

We at IDRA believe in the inherent value of all 
children and the power and promise of public 

education as a critical public good (Craven, 
2025). Accordingly, education justice rests on 
five key principles.

1. Public education is a human right. IDRA 
means what we have said ever since the crush-
ing 1973 U.S. Supreme Court case Rodríguez 
v. San Antonio ISD that led to IDRA’s found-
ing: Access to equal educational opportunity is 
sacred, and our laws should expand, not limit, 
that opportunity for all children (Goodman, 
2023). 

2. Students are the primary stakeholders in 
education and must help shape the policies 
that govern their schools. Young people must 
have meaningful opportunities to shape the 
policies and practices that govern their schools, 
transforming them from subjects of advocacy 
into leaders of it.

Rather than treating 
communities as clients, 
movement lawyering 
positions them as partners 
in developing legal strategies, 
shaping policy priorities and 
building collective power.

by Paige Duggins-Clay, J.D., Makiah Lyons, J.D., & Tionna Ryan, J.D. 

(cont. on Page 2)

Lubbock NAACP 
and IDRA hosted 
a community 
dialogue with 
students, families 
and school leaders 
from Lubbock area 
schools.

Movement Lawyering for Education Justice   
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(Meeting the Moment – Movement Lawyering for Education Justice, continued from Page 1)

Cameron Samuels, co-founder and executive di-
rector of Students Engaged in Advancing Texas 
(SEAT), presented invited testimony to the U.S. Sen-
ate Judiciary Committee in 2023, addressing book 
bans affecting students across the country.

IDRA attorneys engaged with community members, 
students, staff and families through focus group ses-
sions, community events, individual meetings and a 
virtual town hall to inform the district’s policies for 
addressing harmful discipline practices in schools.

Representatives from Texas State Senator José 
Menéndez’s office met with parents of students im-
pacted by bullying and harassment in San Antonio 
area schools. 

3. A community’s lived experience with law 
and policy is equally as valuable as legal 
knowledge and expertise. Students, families 
and educators are experts in education. As a re-
sult, legal advocates must seek out and respect 
this expertise. 

4. Legal knowledge and resources should be 
accessible to everyone affected by education 
policy. We must equip students and their adult 
allies to advocate for themselves and each other 
in every space where education justice is delib-
erated and delivered. 

5. Lasting change requires strong move-
ments. No single lawsuit, policy victory or 
election alone can secure education justice. 
Enduring change requires a movement that 
bridges generations, organizations and com-
munities. And movement leaders must culti-
vate the collective power necessary to defend 
public education and reimagine what our 
schools can become. 

Movement Lawyering – A Powerful 
Strategy to Achieve Education 
Justice
Historian Robin D.G. Kelley, Ph.D., said: 
“Without new visions, we don’t know what to 
build, only what to knock down. We not only 
end up confused, rudderless and cynical, but 
we forget that making a revolution is not a se-
ries of clever maneuvers and tactics, but a pro-
cess that can and must transform us” (2002).

Building on these principles, envisioning a new 
future for education justice requires legal and 
policy advocates to stand shoulder to shoulder 
with those most impacted. 

Movement lawyering offers a powerful frame-
work for such advocacy. Rather than treating 
communities as clients, it positions them as 
partners in developing legal strategies, shaping 
policy priorities and building collective power 
(Akbar et al., 2022; Medina Camiscoli, 2024).

Movement lawyering uses interconnected ad-
vocacy strategies inside and outside of formal 
spaces. Legal advocates committed to move-

ment work proactively seek accountability to 
impacted communities and build long-term 
community power (Cummings, 2017).

•	 Interconnected advocacy strategies: Effec-
tive advocacy intentionally combines strate-
gic legal representation with policy reform, 
organizing, community education, research, 
strategic communications, coalition build-
ing and electoral advocacy so that each strat-
egy reinforces the others.

•	 Inside and outside of formal spaces: Move-
ment lawyers work both within formal legal 
institutions and alongside communities in 
schools, neighborhoods, school board meet-
ings, state agencies and other spaces where 
power is exercised and decisions are made. 

•	 Accountable to impacted communities: 
Movement lawyers seek to build authentic 
relationships and share legal knowledge with 
community members. Rather than serving 
as figureheads, movement lawyers co-create 
opportunities for meaningful participation 
and ensure that advocacy strategies reflect 
community priorities.

(cont. on Page 4)
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A Vision for Education Justice in the South
As a third-generation South Carolinian, I spent 
my entire K-12 schooling within the hallways 
of Richland County School District One. I re-
member the hot, humid days when going back 
to school meant the beginning of new possibil-
ities. I was excited to see new and old friends, 
meet teachers for the first time, and dig into 
classes full of new topics and lessons. 

Despite this excitement, one of my first awak-
enings to social and economic inequity came 
through schooling in my town. I noticed old 
books falling apart and kept around for years 
and tattered facilities needing constant repair.  
As one of 30 students in my 11th-grade statistics 
class, I could barely get one-on-one time with 
my teacher. 

These instances of inequity were not my fault.  
They were determined by the zip code I was 
born in. Just up the road, 11 miles away, was 
AC Flora High School in the school district 
where I took the ACT. It was a different story. 
It had updated facilities, smaller class sizes, and 
even more options for clubs and after-school 
activities. 

A series of policy decisions by local, state 
and federal lawmakers had created my “poor 
school” despite it being full of rich minds. 

IDRA works to ensure all students can ac-
cess and succeed in their public schools. For 
example, we advocate fair school funding, we 
work with underserved middle school students 
to build pathways to college through STEM, 
research dropout rates across Texas, and influ-
ence policy change. 

This work is deeply important. We know that 
creating a school climate where every child can 
thrive is essential. Our work concentrates on 
the U.S. South, where schools are often over-
looked and not prioritized when it comes to 
educational opportunities. 

As students and families head back to school 
this fall, IDRA lays the foundation for what the 
future of our public schools should look like, 
particularly in the U.S. South.  

Advancing Policies that Support 
All Students and Families
Often, public education advocates are tasked 
with pushing back against harmful policies in 
southern states. We must also affirmatively ad-
vance policies that support students and their 
families’ everyday schooling. 

Create Safe and Supportive School Com-
munities – Every student deserves a school 
where they feel safe and welcome, they can 
stay engaged, and where people care about 
them. When and if behavior challenges occur, 
schools need responses that do not overly pun-
ish students. 

Practices like restorative justice promote social-
emotional learning that helps students address 
what they may be going through, like mental 
health challenges. It provides a framework for 
students to engage with others who are differ-
ent or with whom they disagree. 

Fund Students’ Future – Students need fully-
funded schools to ensure schools in the most 
economically disadvantaged neighborhoods 
have the resources needed to thrive. But all 
across the South, school funding remains at 
relatively lower levels than other parts of the 
country. 

The Education Law Center’s latest Making the 
Grade report shows that the southern states of 
Alabama, Arkansas, Tennessee, Mississippi, 
Florida and North Carolina all rank in the bot-
tom percentile of average per-student funding 
(Farrie & Kim, 2025). 

Expand Opportunity for Emergent Bilingual 
Students – Public schools are responsible for 
educating students whose first language is not 

by Thomas Marshall III, M.Ed.

(cont. on Page 5)

Nearly one in three students 
in the country goes to 
public school in the South. 
Southern schools are filled 
with students who want a 
rigorous, diverse curricula, 
families who are organizing 
to improve school policy and 
practice, and diverse teachers 
who want to make an impact.
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(A Vision for Education Justice in the South, continued from Page 1)

English. Emergent bilingual students bring 
important linguistic and cultural strengths to 
their schools and communities. Yet, students 
and their families often are denied the resourc-
es and support needed to meaningfully engage 
with schools in a language other than English. 

This is prevalent in states across the U.S. South, 
like Texas, where one in every four students is 
bilingual. We must invest in teachers who have 
the training, credentials and specialized exper-
tise to serve emergent bilingual students effec-
tively. By investing in addressing the persistent 
shortage of teachers in this area, we can ensure 
all emergent bilingual students can be college 
and career ready.  

Sustain Culture and Student Engagement – 
A thriving education system is inclusive, where 
everyone feels valued and welcomed. Across 
the South, because of its history, many state 
legislatures are following paths that restrict and 
censor curricula and deny students opportuni-
ties to analyze our history, society and overall 
democracy critically. 

Much of IDRA’s work to create culturally 
sustaining schools is done through ensuring 
schools are protecting students and working 
to stop bullying and harassment. Incidents of 
targeted bullying, harassment and hate crimes 
are on the rise in schools. In Texas, 4,099 bully-
ing incidents were reported in 2023-24, an 11% 

•	 Building long-term community power: 
Success is measured not only by individual 
legal victories, but also by whether advocacy 
builds lasting community power. Move-
ment lawyering focuses on strengthening 
democratic participation, transforming in-
stitutions and equipping future generations 
to continue advancing education justice 
long after a particular case or campaign has 
ended.

This vision of education justice draws from a 
long lineage of advocacy and organizing that 
has advanced civil rights and expanded demo-
cratic participation. It also charts a new path by 
recognizing students and families not simply as 
clients or beneficiaries of legal advocacy, but as 
co-leaders in transforming public education.

How IDRA Does Movement 
Lawyering 
IDRA’s work addressing identity-based bully-
ing demonstrates this approach in practice. 

Working alongside students, families, the Lub-
bock NAACP and community partners, IDRA 
has supported a strong campaign to address 
racial bullying and discriminatory discipline in 
Lubbock, Texas. Together, we used local school 
board advocacy and federal civil rights com-
plaints as a vehicle to demand change (IDRA, 
2022; Lubbock NAACP & IDRA, 2022; IDRA, 
April 2023). 

Through the process of co-creating legal de-
mands to strengthen local schools, we translat-
ed community experiences into a comprehen-

sive model policy that was ultimately filed as 
state-level legislation (Duggins-Clay & Lyons, 
2024; Craven, 2023). And through our advo-
cacy, we connected with other communities 
across the state that joined our efforts to ad-
vance the legislation (Senate Hispanic Caucus 
et al., 2025; IDRA, 2025a; IDRA, 2025b). 

Inspired by this state-level advocacy, several 
communities across the state worked with 
IDRA to pass a version of the model policy at 
the school board level (Duggins-Clay & Ryan, 
2026). This advocacy responded, in part, to 
student researchers reporting concerns about 
weak administrative attention to incidents of 
race and identity-based discrimination (Lund 
et al., 2024; IDRA, 2026a). 

The U.S. Department of Education Office for 
Civil Rights (OCR) is the enforcement agency 
to ensure students’ equal access to education, 
including investigation of race-based discrimi-
nation like racial bullying. When the current 
federal administration began massive firing 
of employees, the Lubbock NAACP joined a 
national lawsuit challenging the policy (Civil 
Rights Litigation Clearinghouse, 2025). 

When the U.S. Congress sought to better un-
derstand the impact of the administration’s 
efforts to dismantle the U.S. Department of 
Education and eliminate OCR, IDRA support-
ed parents directly affected by discriminatory 
harassment and discipline in participating in a 
federal briefing with congressional staff (IDRA, 
2026b).  

In the meantime, we compiled these advocacy 
experiences into legal toolkits for students, par-
ents, legal aid and pro bono attorneys, and vol-
unteer advocates, creating a new generation of 
individuals with the knowledge and resources 
to pursue education justice.  

Movement Lawyering for Lasting 
Change
As students return to school this fall, they de-
serve more than promises of safety. They de-
serve policies and practices that make those 
promises real.

Students must know their rights and be able to 
exercise them freely.  School districts must con-
tinually strengthen their policies and support 
systems. Educators must cultivate inclusive 
classrooms where every student feels both seen 
and valued. Parents, caregivers and commu-
nity organizations must have strong pathways 
to partner with school systems and hold them 
accountable.

Movement lawyering reminds us that lasting 
change is not achieved by lawyers or policy-
makers alone. It is built through strong, com-
munity-wide partnerships. When those most 
impacted by education policy help shape the 
legal and policy strategies that govern their 
schools, education justice becomes a shared 
democratic practice.
Citations available online.

Paige Duggins-Clay, J.D., is IDRA’s chief legal analyst (paige.
duggins-clay@idra.org). Makiah Lyons, J.D., is IDRA’s staff 
attorney (makiah.lyons@idra.org). Tionna Ryan, J.D., is a 
Texas Law Postgraduate Public Interest Fellow hosted by 
IDRA (tionna.ryan@idra.org).

(Meeting the Moment – Movement Lawyering for Education Justice, continued from Page 2)

increase from the previous year (TEA, 2025). 

IDRA has advanced its anti-bullying work 
across Texas to help school districts pass leg-
islation to build more protections for students 
who are bullied and help students who exhibit 
bullying conduct through behavioral inter-
ventions. And we created a model policy that 
school districts and lawmakers can implement 
in their local or state contexts (IDRA, 2024). 

Southern education is paramount in the arc 
toward an equitable education for all students. 
Nearly one in three students in the country 
goes to public school in the South (U.S. Census 
Bureau, 2019a). 
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tions about not having time and resources to 
counsel students on college and career (Bo-
jorquez, 2023).

The need for schools to act early and provide 
focused support for students has become even 
more urgent after the recent passage of new 
state laws banning college diversity, equity and 
inclusion activities. IDRA’s study found that the 
laws are having a harsh impact on high school 
students’ access to college (Latham Sikes, 2026). 

Many grandparents said they had never attend-
ed college themselves and that their grandchil-
dren would be the first in the family to go. They 
wanted guidance not only for the students but 
for themselves so they could better understand 
the college system. They repeatedly asked for 
step-by-step guidance on admissions, applica-
tions, qualifications and financial aid.

A major concern among the grandparents was 
the cost of college. They wanted information 
much earlier about financial aid, scholarships 
and what college actually costs.  Families wor-
ried about tuition, living expenses, transporta-
tion and student debt. They wanted to know 
how families qualify for assistance, how to 
avoid misinformation and whether college is 
realistically affordable for them.

Everyone at the conference believed that earn-
ing a college degree creates better opportunities 
and a stronger future. But they wanted details. 
Can my grandchild really do this? 

Many also wanted much more information 
about careers themselves. One grandparent 
said: “I’ve heard there are hundreds of jobs in 
health care. I know doctor and nurse, but what 
are the others?” 

Other participants asked about careers in tech-
nology, what students should study and what 
high school courses they should take to qualify 
for those fields.

by Aurelio M. Montemayor, M.Ed.
IDRA has been asking students, families and 
community members a single question: What 
can schools do to help more students access 
college?

The answers are critical to several initiatives 
designed to build stronger pathways to col-
lege, particularly for underserved students. For 
example, IDRA’s Education CAFEs for Col-
lege Access project is part of the Future Ready 
Bexar County initiative to increase the number 
of students who go to college. With support 
from the San Antonio Area Foundation, IDRA 
is engaging with families who are identifying 
college-going barriers to influence systemic 
change. Effective solutions depend on student 
and family insights.

In my recent keynote at the Texas Grandpar-
ents Raising Grandchildren annual conference, 
I asked participants to share their experiences 
in helping to prepare their grandchildren for 
college and careers. I also distributed a sur-
vey with questions about what families need 
to know and what advice they would give to 
schools and colleges.

The key takeaway was that families, includ-
ing grandparents, are deeply involved in rais-
ing children and making important decisions. 
Still, they are trying to navigate systems that 
were never designed with them in mind. The 
respondents consistently emphasized the need 
for early, clear and more practical information. 

Often, they said college prep messages do not 
begin until students’ junior or senior year of 
high school when students suddenly encounter 
FAFSA, admissions requirements and financial 
aid forms. Many grandparents said they were 
confused by the process, had difficulty finding 
help, and heard from their grandchildren that 
counselors simply did not have enough time to 
provide one-on-one guidance. This last point 
was a key finding in IDRA’s previous study, in 
which counselors reported their own frustra-

The overall message was 
clear: families, including 
grandparents, need early, 
honest and ongoing guidance 
that connects college and 
career opportunities to 
real life, real costs and real 
possibilities.

Start Earlier, Keep It Real – What Grandparents Say 
Students Need from Schools to Reach College
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(cont. on Page 8)

Informed by focus groups and roundtable conversations with students, families and 
school counselors, our new bilingual toolkits provide practical tools schools can use now 

to help students transition to college.

See the Toolkits at https://idra.news/CollegeAccessToolkit

Some grandparents asked about technical em-
ployment options so students could enter the 
workforce sooner. They needed information 
on how long-term economic security gener-
ally increases with higher levels of education. 
Students should be able to understand all their 
options and make informed decisions, rather 
than being directed to a false either/or path of 
college vs. technical jobs. 

The strongest recommendation was for schools, 
communities and families to begin the col-
lege preparation process much earlier. Grand-
parents repeatedly said that middle school is 
not too early. It may already be late. Students 
should begin thinking about college and their 
interests while they are still in elementary and 
middle school. They suggested that subjects 
like algebra become much more meaningful 
when students understand how they connect 
to future careers.

They also asked for more information for stu-
dents with disabilities and examples of success-
ful people working in different professions. 
Other barriers they raised included transpor-
tation, housing, child care, family responsibili-
ties, limited career awareness and uncertainty 
about whether students were academically 
prepared.

In addition, grandparents worried about stu-
dents’ confidence. Some grandchildren had 
absorbed outside pressures leading them to 
believe they do not belong in college. As one 
grandmother told us, “My grandchild says col-
lege is not for people like me.”

The overall message was clear: families, includ-
ing grandparents, need early, honest and ongo-
ing guidance that connects college and career 
opportunities to real life, real costs and real 
possibilities.

The grandparents’ recommendations were 
practical and consistent.

•	 Start early and stay consistent. Introduce 
college and career exploration in elementary 
and middle school, not just during the final 
years of high school.

•	 Provide clear, practical information. Avoid 
educational jargon. Help families understand 
admissions, financial aid, scholarships and 
career pathways in language they can use.

•	 Give students and families opportunities to 
experience college firsthand through campus 
visits, guest speakers, career exploration and 
hands-on experiences.

•	 Strengthen counseling and mentoring. 
Grandparents wanted every student to 
have an adult at school who knows them 
personally and can help guide them through 
important decisions.

•	 Teach life and career skills, not just prepare 
students for tests. Students need help 
understanding careers, planning their 
futures and making informed choices.

•	 Support every student equitably, including 
first-generation college students, students 
with disabilities and children growing 
up in many different family structures. 
Grandparents reminded us that families 
today look very different from one another, 
and schools must understand and respect 
those differences.

What I learned from these grandparents, both 
through the written surveys and through our 
conversations, is that when families are in-
formed, supported and included, they become 
powerful partners in preparing students for 
college, careers and life.
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IDRA kicked off our fourth annual STEM ex-
ternship program in summer 2026, bringing 
together teachers and local industry partners 
for immersive workplace learning. By sharing 
their expertise and day-to-day work, industry 
professionals help educators connect class-
room learning with real-world STEM careers.

These career connections make learning more 
meaningful as students explore STEM degrees 
and careers, while giving teachers new ideas 
and tools to bring real-world STEM learning 
into their classrooms.

With four out of five jobs requiring STEM 
skills over the next decade, preparing students 
for STEM college and careers must be a prior-
ity. Through programs like our teacher extern-
ship, IDRA is creating a launchpad for youth to 
build a future in STEM and leadership.

For the externship program, IDRA selected 10 
teachers out of the almost 100 applicants and 
placed them in pairs with local industry part-
ners who graciously served as hosts. Teach-
ers then developed STEM lessons based on 
their experiences to take back to their schools. 
Teacher externs also are well positioned to 
communicate about STEM careers to families.

Garver 
Externs June Vasquez and Marylu Rodríguez 
observed Garver’s civil engineering, planning 
and environmental services and spent time 
with each business line. They also learned 
how Garver uses STEM to solve real-world 
problems in aviation engineering, transporta-
tion, bridges, water systems and more. Garver 
is an employee-owned engineering, planning, 
and environmental services firm focused on 
aviation, transportation, buildings, water and 
wastewater services; surveying; and construc-
tion engineering and inspection. 

Cox Manufacturing Company 
STEM teachers María Luisa Cárdenas and 
Raquel Neaves saw the entire manufacturing 
process at Cox Manufacturing Company and 

IDRA Teacher Externship Program Brings 
Tomorrow’s STEM Careers into Today’s Classrooms

focused time with the engineering department. 
They learned how to use math and science to 
solve real-world problems as a team. Cox Man-
ufacturing Company is a San Antonio-based 
precision machining company that produces 
high-quality components for industries includ-
ing aerospace, medical devices and defense. 

DEVCOM Army Research Lab and 
University of Texas at San Antonio
Externs Domingo Ruiz and Raúl Gálvez 
worked in the Army Research Laboratory and 
with faculty at the University of Texas at San 
Antonio (UTSA) to co-develop a cybersecurity 
curriculum and a community outreach plan. 
The U.S. Army Combat Capabilities Develop-
ment Command (DEVCOM) Army Research 
Laboratory is the Army’s fundamental research 
lab serving as the nexus between the military, 
industry and academia which is recognized for 
its strengths in cybersecurity, engineering and 
workforce development. 

Elevate Systems 
Teacher externs Martha Rodríguez and De-
andra Whitby explored SOLIDWORKS, 3D 

printing, AI tools, and Elevate Systems’ cur-
riculum. They worked alongside staff in the en-
gineering and technology department. Elevate 
Systems is a product design and development 
company specializing in mechanical engineer-
ing services, FEA analysis services, and proto-
type design and production. 

San Antonio River Authority 
Externs Angelena Watkins and Mary Rodrí-
guez joined the San Antonio River Authority 
(SARA) environmental sciences and engineer-
ing department staff in the field to conduct 
land surveys, see current projects across the 
city, tag species, and analyze samples from 
the waterways of the San Antonio River Basin 
in SARA’s chemistry labs. They also crafted a 
classroom activity that can be used and field-
tested both with their students and in SARA’s 
education and outreach programming. SARA 
manages, protects and enhances the river basin 
through flood management, water quality, en-
vironmental stewardship and public education. 

IDRA is seeking sponsorships to continue the 
program in 2027 and beyond. Contact Stepha-
nie Garcia, Ph.D. stephanie.garcia@idra.org).

Teachers Explore Engineering, Cybersecurity, Advanced Manufacturing and 
More Through Industry Partnerships

June Vasquez, Northside School 
of Innovation, Technology, and 
Entrepreneurship High School, 
Northside ISD

Marylu Rodríguez, Southwest High 
School, Southwest ISD

María Luisa Cárdenas, Carrillo 
Elementary School, South San Antonio 
ISD

Raquel Neaves, Reed Elementary, 
Northside ISD

Domingo Ruiz, South San Antonio High 
School – CTE, South San Antonio ISD

Raúl Gálvez, KIPP Somos Collegiate, 
KIPP Texas

Martha Rodríguez, Southwest High 
School, Southwest ISD

Deandra Whitby, Karen Wagner High 
School, Judson ISD

Angelena Watkins, JSTEM Academy, 
Judson ISD

Mary Rodríguez, Holmes High School, 
Northside ISD

2026 STEM Externs

Hear their reflections in our webinar replay: Career-Connected Classrooms: 
https://idra.news/CareerConnectedClassroomsVideo
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through strong public schools that prepare all students to access and succeed in college

(Start Earlier, Keep It Real, continued from Page 6)
Their appeal echoes what IDRA has found in 
other studies on new and ongoing challenges 
for students in their college journeys. Drawn 
from focus groups and roundtable conver-
sations with students, families and school 
counselors, IDRA recently developed com-
munity-based resources in IDRA’s new Com-
munity-Based College Access Toolkit to help 
students, educators and families access clear, 
early college information. The tools are avail-

able in English and Spanish online at https://
idra.news/CollegeAccessToolkit.

Families are not asking for a more complicated 
system. They want one that is clear, consistent, 
connected, and built on care and compassion. 
The message these committed grandparents 
and others gave us was remarkably clear: Start 
earlier. Keep it real. Stay connected. Guide ev-
ery student.

Resources
Bojorquez, H. (2023). School Counselors on College Ad-

vising Constraints – A Ready Texas Study. IDRA. 
IDRA. (2026). Community-Based College Access – On-

line Technical Assistance Toolkit. 
Latham Sikes, C. (July 2026). Staying on Course When 

Schools Steer Clear: A Community-Based Study on 
the Impacts of Texas’ Diversity Policy Change on High 
School Students and Tools to Expand their College 
Pathways. IDRA.

Aurelio M. Montemayor, M.Ed., is IDRA’s family engage-
ment coordinator and directs IDRA Education CAFE 
work (aurelio.montemayor@idra.org). 

(A Vision for Education Justice in the South, continued from Page 1)

The U.S. South is racially diverse. About 40% 
of the country’s Black and Latino K-12 public 
school students live in southern states (U.S. 
Census Bureau, 2019b).

Despite the poor policy decisions that plague 
Southern schools, communities are pushing 
for good, sound policies that research shows 
positively impact all students. 

My public schools may have been poor in re-
sources, but they were rich in heart, work ethic 

and school culture. Many Black teachers were 
shaping brilliant young Black minds. Teach-
ers like Mr. Edward Chambers, my 12th-grade 
English teacher who passed away a couple of 
years ago, remain with me today. I can still 
hear his boisterous laugh and remember the 
readings he assigned, including Ralph Ellison’s 
Invisible Man. That piece of literature brought 
together my passion for Black history and 
Southern Black narratives that are so impor-
tant for students to reflect on and discuss, just 
as I did as a student. 

Southern schools are filled with students who 
want a rigorous, diverse curricula, families 
who are organizing to improve school policy 
and practice, and diverse teachers who want to 
make an impact. All that is left are courageous 
policymakers with the power to secure educa-
tion justice. 
Citations available online.
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